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Letter to Stakeholders and Executive Summary:

As a clinical learning community, The Reading Connection has come yet again to a new
point in our journey and another important beginning. As we continue to grow, change and
dynamically expand, it becomes increasingly evident that we need to utilize a more formal
process in evaluating and communicating about the work that we do with the individuals that we
serve. This new process, called a program evaluation, is one which we will complete and

disseminate to all stakeholders on a yearly basis.

Although program evaluation may be new to our community, it is not a new phenomenon
in the field of education or other helping professions. Program evaluation is similar to the annual
reports produced by corporations, in that its main purpose is to share information transparently
with all stakeholders, yet different, in that the basis of all program evaluation is guided by
questions developed out of the philosophy, mission or vision of the institution. Answers to these
questions, or, at the very least, further understanding leading to future answers, are found by
engaging in essentially the same rigorous process that is utilized to answer research questions in

the social sciences.

This year’s evaluation of The Reading Connection sought answers to four questions:

QL1: Are the reading specialists at TRC able to help a reading-aversive individual develop a
desire to read?

Q2: Is the work environment/climate generally positive for TRC employees?

Q3: Are parent-clients generally pleased with the quality of service provided by TRC?



The Reading Connection | 2011
Annual Longitudinal Internal Program Evaluation

Q4: Do children's reading levels, as measured by grade level scores, increase as a result of
services provided by TRC?

In studying and analyzing these questions, we found out some wonderful information
about our practice. First, TRC parent-clients and TRC children and young adults (most of whom
are reluctant readers) feel that our reading specialists have helped immensely in terms improving
reading attitude and self-efficacy; many of these individuals are, for the first time in their lives,
actually choosing to read and enjoying the process of reading a book. Second, TRC employees
are generally happy with the work climate and feel empowered and supported by TRC office
staff and one another. Third, our parent-clients are generally pleased with the quality of service
and would happily recommend others to our program. And finally, our instructional methods
produce strong results in terms of improving reading levels. While we certainly have areas in
which further evaluation and growth is needed, these areas of initial measurement are very
promising and it is with great pride that we are able to report positive results in all evaluation

areas!

Please do read and share the following formal evaluation report with others who may be
interested in our journey! Finally, | want to extend a big thank you to all who took part in this
evaluation and to all of the children and parents who have helped to shape the course for The
Reading Connection over the last eight years. The success presented in this report would not
have been possible without so many wonderful families who believed in our mission and vision

and who entrusted us to grow and learn with their most precious possession, their children!

Sincerely,



The Reading Connection | 2011
Annual Longitudinal Internal Program Evaluation

Kary Johnson, M.Ed Reading Specialist

Owner, The Reading Connection, LLC
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Purposes of the Evaluation

As a discipline, program evaluation serves as a method to empirically validate efficacy of
interventions or treatments in real-life situations. Typically program evaluation occurs in
situations in which formally designed scientific research is not achievable due to logistical
constraints. While all reading treatment offered by The Reading Connection is designed upon
replication of therapeutic reading intervention from the empirical literature in the reading field,
implementation of an annual program evaluation serves to further verify the level of success of
application of these treatment approaches in a real clinical setting (Favell, 2005). In this sense,
annual program evaluation is an essential component of communicating treatment strengths and

weaknesses in a transparent manner with all involved stakeholders.

The overarching purpose of this evaluation was to measure the success of clinical
reading treatment services provided The Reading Connection, LLC, as measured by multiple
indicators of program efficacy. This evaluation sought to include perspectives not only
represented by quantitative, numerical clinical reading improvement data but also qualitative
data measuring overall satisfaction of all stakeholders: clients (parents), students, and reading
specialists employed by the clinic. Moreover, beyond celebrating and documenting program
successes, this evaluation was also conducted in order to document any areas in need of
improvement and provide suggestions for such improvement for the following year. Finally, it
should be noted that portions of this evaluation are ongoing and formative, while other data is

summative in nature and is only collected on an annual basis. The use of both formative and



The Reading Connection | 2011
Annual Longitudinal Internal Program Evaluation

summative data is purposeful as both sources of data are necessary for the continued growth and

improvement of services proffered by The Reading Connection (Spaulding, 2009; Jason, 2008).

Program Description
Program Overview

The Reading Connection, LLC, founded in January 2004, is a privately owned reading
clinic based in the Dallas-Fort Worth Metropolitan area whose main function is the treatment of
individuals with reading difficulties. Individuals enrolled at The Reading Connection currently
range in age from 4 to adult. Participants are initially assessed with a reading intake evaluation
which pinpoints strengths and weaknesses in all domains of reading and writing. Most then
choose to attend one-on-one reading intervention sessions one to three times per week depending
on the nature and severity of the reading need. Sessions are implemented by highly trained
Reading Specialists (at least a master’s degree in reading, special education or related field) who
utilize the intake assessment to plan appropriate, research-based interventions tailored to the
strengths and needs of the specific client. Each client received a quarterly progress report
documenting progress in all areas of reading and writing. The Reading Connection also provides
auxiliary services including: referrals to related professionals for diagnostic assessment and
complimentary treatments (Neuropsychologist, psychiatrist, Speech-language pathologist,
Occupational Therapist, Counselor), school placement assistance, and focused tutorials in other

subject areas as needed.
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Program Philosophy

WE BELIEVE that all children can learn. Therefore it is the responsibility of the
educator to tailor intervention instruction to the specific child and meet the child where
he or she is in his or her learning journey.

WE BELIEVE that children learn best when they have a warm, supportive, personal
relationship with a highly trained educator. For this reason our specialists are highly
trained and carefully screened when hired and then specifically matched with your child
for the best possible fit.

WE BELIEVE that children are individuals with learning profiles that are unique.
Therefore, we feel that no one program fits the needs of every child.

WE BELIEVE that intervention should be based on individual assessment data.
Therefore, all intervention is based on careful examination of data gained from intake
assessment and ongoing assessment of the child’s needs.

WE BELIEVE that parents and schools are an integral part of the intervention process.
Therefore it is our duty to keep parents and schools informed about the child’s needs, the
intervention program and any other information that pertains to the child.

WE BELIEVE that children, parents and schools should have a deep understanding of
the particular learning difficulties that each student faces. Therefore, it is our
responsibility to communicate information about learning differences and best practices
to our clients.

WE BELIEVE that we are a piece in the puzzle for making education a success for
children. Collaboration with other professionals and services providers may be necessary
and as such we provide our clients with the best possible referrals for services outside of
our scope of expertise.

WE BELIEVE that children learn best when they are provided with both structure and
choice. While intervention sessions will always contain specific elements based on the
child’s needs, we will work to ensure that the child has as much choice as possible in
terms of books and writing topics.

10
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Program Mission Statement

The mission of The Reading Connection is to meet the academic needs of as many
children as possible, one child at a time. We accomplish this mission by working with individual
students to provide with the highest quality assessment and intervention instruction and by
providing parents with the most recent and accurate information about their child and his or her
particular needs. Our mission is not complete until every child has access to the very best in
educational services so that they can succeed in school and in life.

Program Goals and Objectives

Program goals and objectives were developed directly from the program philosophy and
mission statement. Moreover, goals were used to develop specific evaluation questions that are

measurable.

These goals include:

e Provision of high quality intake assessment data that is used to drive instruction
(Q4)

e Provision of high quality research-based reading treatment services in a one-on-
one setting (Q4)

e Provision of individual treatment plan based on client strengths and weaknesses
(Q4)

e Indication of client reading improvement in all areas of need as indicated by
intake assessment (Q1, Q4)

e Fostering a love of reading and a positive self-image of the student (Q1)

e Fostering involvement and satisfaction of parents as clinic stakeholders (Q1, Q3)

e [Fostering involvement and satisfaction of reading specialist/employee as clinic
stakeholders (Q2)

11
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e Fostering involvement and satisfaction of community members as clinic
stakeholders (school personnel, referral personnel) (not covered in this year’s
evaluation questions; will be included in 2012)

Program Operation
Selection of Participants

Those who receive services from The Reading Connection are typically parent-clients
and their children. Clients are drawn from many different school populations, mostly in the Fort
Worth and surrounding area ,although there is also small growing satellite clinic in the Austin
area. 84% percent of currently enrolled children attend some sort of private school, while 16%
attend a public school. Typically, clients are referred to The Reading Connection due to
academic difficulties either by school personnel, community stakeholders with a referral
relationship (psychologists, psychiatrists, occupational therapists, speech language pathologists),
or by current and prior parent-clients of The Reading Connection. Most participants receive
services for reading although a growing number of clients receive services for other academic
areas (mostly mathematics) as well as executive coaching for difficulties with executive

functions (organization, working memory, planning etc.).

Finally, all clients pay for services at the current time. To be able to reach those who
cannot afford services at The Reading Connection and in similar therapeutic situations (speech,
counseling, assessment etc.), a non-profit called Literacy United, has been instituted. In the
coming years, it is hoped that Literacy United will be able to offer scholarships for those with
financial need. Currently, though, all clients must pay for services and as such the income level
of this clinical population includes those who are earning a combined family income that places

them in the upper-middle and upper class of income earners.

12
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For purposes of program evaluation, current participants included were current parent-
clients and children who had attended for a minimum of 4.5 hours of treatment. Also, only
clients receiving reading intervention were included. Reading Specialist employees were also

surveyed and included as a portion of this program evaluation.

Characteristics of Participants

Children in the program included forty-nine participants (N=49) ranging in age from
seven to nineteen. Twenty-nine participants (59%) were boys while twenty were girls (41%)
which as a number is fairly consistent in that boys are more often diagnosed and referred for
reading treatment than girls (Garguilio, 2009). Out of this sample, one student was African-
American (2%), four were Hispanic (8%) and forty-four (90%) were Caucasian. Also, these

ethnic, gender and diagnostic percentages are representative of overall program participants.

While all forty-nine were included in the analysis for question four (improvement of
reading level), only seventeen (N=17), nine girls and eight boys were available for interview for
question one (reading attitude improvement). Those children and young adults participating in
the interview ranged in age from seven to nineteen. All were interviewed in person at the

Reading Connection, either before or after their reading session.

Parent-client participants included one group of seven parents that responded to the initial
client intake survey (N=7) which was the data collection tool for question three (program
satisfaction). The initial client intake survey is online and anonymous in order to allow for
parents to express concerns without fear of creating conflict. As such, there is no demographic

data available on those who answered the intake survey.

13
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Another group of parent-clients (N=7) responded to the in-person, semi-structured
interview for question one (reading attitude improvement). All clients interviewed were female
mothers and were Caucasian. There was more difficulty in terms of interviewing parent-clients
as compared to children for purposes of evaluation question one (reading attitude), as many
parents of clients do not regularly visit the clinic for a variety of reasons (child drives self, child
comes with a carpool, child comes with a paid caregiver etc.). For future evaluations, a larger,
more varied sample of parent participants will be sought and phone interviews will also be
included, although it is assumed that continued program participation represents a tacit

representation of satisfaction.

Finally, employees surveyed in an online, open-ended format in order to answer question
two (work climate/environment) included one full time and eleven part time reading specialist
employees of The Reading Connection for a total of twelve (N=12) out of a total of twenty-one
employees. Of the staff surveyed, all were Caucasian women aged 26-60. This also is a typical
sample of employees of The Reading Connection. It should be noted that ongoing efforts are in

order to recruit qualified male and minority personnel.

Instructional Activities

Instructional activity at The Reading Connection is varied by child or adolscent need and
is based upon information gathered during the initial intake report. Instructional goals are
updated quarterly through the creation of extensive progress reports. Instructional activities fall
into the following objective categories: reading comprehension, reading rate, reading accuracy,
phonological awareness, rapid naming, written expression, high frequency words, decoding

nonsense words, encoding or spelling, and vocabulary. Each instructional activity for each

14
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session is included on a lesson plan which is sent electronically to each client prior to each
session. All instructional activities are based on research and are considered best practices in
reading education. A few examples of these best practices include guided reading, systematic
and analytic phonics instruction and repeated reading for fluency (Zemelman, Daniels & Hyde,

2001).

Program Personnel

Currently, The Reading Connection employees eleven reading specialists (two full time,
nine part time), seven homework helpers, one math specialist, one office manager, and one
human resources manager. All instructional specialist staff members are certified educators and
have master’s degrees. All homework helpers have at least 60 hours of college and three
currently have college degrees, two in education and one in psychology. Office personnel have at
least a two-year college degree, as well as, prior experience working with children in an
education setting. All staff members regularly receive professional development in best practice
of assessment and instruction of children and adolescents with learning difficulties at bi-monthly
clinic wide meetings. Auxiliary staff not employed by The Reading Connection, but housed in
the clinic, include one speech-language pathologist and one occupational therapist. All
employees are currently female, between the ages of 21 and 60. Eighteen staff members are

Caucasian and three are Hispanic.

Management Activities

All management activities are carried out by clinic owner, Kary Johnson, with assistance
from office personnel. Management activities include assessment and intake of new clients,

overseeing and evaluating specialist implementation of reading sessions, overseeing and

15
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evaluating construction of lesson plans, overseeing and evaluating construction of progress
reports, and meeting with clients and other stakeholders as needed. Administrative management
including financial management, technology, marketing, oversight of physical assets, etc. is

overseen by office staff and the clinic owner.

Material Resources

All material resources necessary for reading intervention are owned and provided by The
Reading Connection. Material resources range from the physical clinic site which is owned by
the company, to the instructional materials needed in sessions, to the technology materials
necessary for session implementation. Instructional materials include a library of over 20,000

books, reading manipulatives, reading games, and so forth.

Schedule

Office hours for The Reading Connection are Monday through Thursday, 9:00a.m. to
6:00 p.m. All children attend forty-five minute, one-on-one intervention sessions one to three
times weekly at The Reading Connection. Sessions are generally held from 3:00-6:00 p.m.
during the school year. During the summer, children come during the day for their regular
sessions from 9:00 a.m. to 6:00 p.m. and some children attend the clinic’s Reading Intensives
program which provides two hours of one-on-one reading intervention for four days a week.
Reading Intensives last from four to eight weeks, again depending on individual need and

schedule.

16
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Evaluation Questions

The following evaluation questions for this internal program evaluation were created
based on program philosophy, mission and goals (Jason, 2008; Spaulding, 2008). While these
questions are not fully representative of all program goals, they do represent those goals that
were deemed most important to the stakeholders involved. As The Reading Connection will be

engaging in annual internal evaluation, subsequent questions may be added in the ensuing years.

QL1: Are the reading specialists at TRC able to help a reading-aversive individual develop a desire to read?
(goal) (reading attitude)

Q2: Is the work environment/climate generally positive for TRC employees? (process) (work climate)

Q3: Are parent clients generally pleased with the quality of service provided by TRC? (goal) (client
satisfaction)

Q4: Do children's reading levels, as measured by grade level scores, increase as a result of services provided
by TRC (goal) (reading level)

17
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Data Collection
Narrative of Data Collection Process

Again, in an effort to include all stakeholders, many sources for data were utilized.
Qualitative, open-ended, semi-structured interviews, as well as, qualitative open-ended surveys
were used to collect data pertaining to stakeholder attitudes, thoughts and emotions. Quantitative
survey data was used to collect information about program effectiveness and efficiency from the
perspective of new parent-clients. Finally, assessment data was analyzed in a pre/post treatment
fashion in order to ascertain treatment efficacy in terms of reading improvement. Below, data
collection is further described in terms of the individual evaluation questions. For further
understanding of the planning and implementation of data collection process, see the Evaluation

Matrix in Appendix A.

Q1: Arethe reading specialists at TRC able to help a readingrsive child develop a desire to read? (go:
(reading attitude)

This question was answered using a simple, three-question open-ended interview given to
parent-clients and children. This interview was designed to elicit responses that reflected how, if
at all, the reading specialist had helped the child to reframe his or her thinking about reading in a
more positive manner. Participants spent approximately 10-15 minutes answering the questions.

See Appendix B for a sample of this interview.

Q2: Is the work environment/climate generally positive for TRC employees? (proadstlimate)

18
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For this question, TRC employees were asked to complete an online, another simple open
ended three question interview. The interview was distributed electronically using Survey
Monkey, a survey distribution and data collection program. Employees were provided anonymity

due to the use of Survey Monkey. Questions are included in Appendix C.

Q3: Are parent clients geerally pleased with the quality of service provided by TRC? (gdant
satisfaction)

This question was answered utilizing an online survey, again provided by Survey
Monkey. This survey was a ten question tool with eight likert-style questions and two yes/no
questions. All questions were aimed at determining program quality of service by questioning
parent-clients about the level of service in general as well as specific questions pertaining to
service delivery requirements. This survey is sent quarterly to all new clients and questions are

included in Appendix D.

Q4: Do children's reading levels, as measured by grade level scores, increase as a result of services
by TRC(goal) (reading level)

For this question, numerical data was used. For each student participant (N-49) that had
received at least 4.5 hours of reading treatment up to 110 hours of reading treatment, initial
reading level as evidenced by the QRI-5, current reading level as evidenced by ongoing running
records and documentation in student lesson plans, and time in treatment as evidenced by dated
lesson plans and matching calendar dates, were placed into a spreadsheet. Historical data on each
child (current and past) is kept in electronic and paper format in secure locations at The Reading
Connection.

19
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Instrumentation

For purposed of this evaluation, qualitative instruments were created for questions one
through three. For these process-related questions, parents-clients, children, and specialists were
asked questions in a semi-structured interview format or in survey format. For question four,
numerical, quantitative data was collected using a criterion-references assessment tool, The
Qualitative Reading Inventory-5 and subsequent running records.

Students at The Reading Connection are all administered a full qualitative battery of
criterion-referenced assessments upon entering the reading intervention program. This
assessment measures all domains of reading including phonological processing, decoding,
encoding (spelling), written expression, reading attitude, reading motivation, reading
engagement, reading rate, reading accuracy and reading comprehension. Multiple assessment
tools are used to collect this data ranging from interest inventories to the quick phonics screener
to the elementary spelling inventory. The most important portion of this intake assessment is the
Qualitative Reading Inventory (5" edition).

The Qualitative Reading Inventory or QRI-5 is a criterion-referenced, informal reading
inventory, created by Leslie and Caldwell. Commercial IRIs such as the QRI-5 consist of a series
of graded word lists and reading passages that yield information about the student’s independent,
instructional, and frustration reading levels. At their independent level, students can read
material without difficulty; materials at this level are appropriate for recreational reading and
homework. At their instructional level, students can successfully read material without
frustrating or losing motivation, but with teacher assistance. In contrast, students cannot

successfully handle material at the frustration level, even with teacher assistance (Allington,

20
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2009). By administering a QRI, a reading specialist is able to ascertain the student’s rate,
accuracy and comprehension in order to make an informed decision about text difficulty in terms
of grade level. This grade level score can then be correlated to leveled reading materials that
provide the student the opportunity for maximum growth (Fountas & Pinnell, 2009).

In recent research, the QRI was found to modestly correlate to the Woodcock-Johnson 3,
a norm-referenced measure of reading achievement. As the QRI provides a longer and more
sustained look at reading, thought, approximately fifty percent of QRI scores of reading level
were lower than those on the WJIII. While this disparity may be a troubling finding for those
outside the reading field, reading specialists find comfort in the direction of the correlation. As
the QRI may actually underestimate reading ability, this is a much better problem than an
overestimation leading to frustration and reading failure. Moreover, if the QRI level is too low,
the entire reading specialist needs to do is move the student up to higher level text using running

records on subsequent readings of leveled text (McCabe, Barbelis, Barenbaum, 2001).

As part of The Reading Connection program, clients are given a quarterly progress
report. Part of this progress report entails the provision of a running record. Therefore, all clients
have a running record at least on a quarterly basis and many clients (especially those in grades
K-2) have running records on a much more frequent basis, A running record is much like a brief
version of the QRI and is used to determine if the child needs to be moved to a higher reading
level. The Reading Specialist simply listens orally while the child reads leveled passages. The
specialist marks errors and times the passage and then follows with comprehension questions. By
analyzing this data, a reading level is then attained based on the student’s rate, accuracy and

comprehension. According to recent research, there is a solid correlation between use of running
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records as a regular part of a reading intervention program and student reading performance

(Ross, 2004).

For purposes of the program evaluation question four (reading level), QRI-5 scores from
the initial intake were used as the initial score on all students. At the time of the program
evaluation, April 15, 2011, scores from the most current running record were used as the current
comparison reading level score. Use of the QRI-5 and running records as a source of reading
achievement over time were chosen as the data collection instrument because these were the
most comprehensive measures available for each client. While some clients have initial data
from norm-referenced reading measures administered by a psychologist or by a reading specialist
for purposes of dyslexia evaluation, not all clients enter with these measures. As such, the QRI-5
and subsequent running records are most logical choice of measure so that all client progress can

be compared.

Data Analysis

Data were analyzed separately for each evaluation question and as such, data analysis

techniques and outcomes are explained below, separated by question.

Q1: Are the Readingcialists at TRC able to help a readiagersive child develop a desire to read? (gd

For this qualitative question, results of an in-person interview given to seven parent-
clients and seventeen children and adolescents (total N=24) were transcribed and then coded for
themes within the responses. In-vivo quotes were studied and used to develop recurrent themes

(Glesne, 2006). Similar themes were collapsed as needed and three overall themes emerged to
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support the notion that Reading Specialists at The Reading Connection do help to improve
reading attitude of reluctant readers. The way in which the Reading Specialists accomplish this
task of improving reading attitude was further analyzed and coded into themes. These themes
were: positive encouragement, targeted instruction, and engaging pedagogy. Beneath these
overall themes, subthemes were also attained for the final two themes. Both the evaluator and
assistant evaluator coded for themes and subsequently compared codes to further strengthen the

reliability of the findings.

The first theme, positive encouragement, occurred in 12/24 or 50% of the surveys. This
theme centered around the idea that by simply providing supportive, positive dialogue, during
intervention sessions, the Reading Specialists were able to improve the child’s attitude about
reading and foster a desire to read. For example, when asked how the Reading Specialist helped
students to make this attitude shift, Alexis, age 19 stated, “my specialist tells me good job after |
read, even if [ didn’t do that well.” and Denise, parent to Nathan stated, “he feels less
apprehensive and stressed now; he asks about reading and it’s not something he dreads

anymore.”

The second theme, targeted reading instruction, dealt with the “what” or the type of
reading pedagogy provided. Each participant survey mentioned a type of instruction or technique
employed by the Reading Specialist and a few surveys mentioned more than one specific
example. Overall, there were thirty references to specific instructional objectives or treatment
specifics. These instructional objectives include reference to four subthemes: decoding/encoding

(11), comprehension (9), fluency (5), and written expression (5). Overall, participants expressed
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that what helped them or their child to feel better about reading was targeted intervention that

met their individual learning needs.

The final theme, engaging pedagogy, dealt with the “how” or the instructional
methodology employed by TRC specialists. Sixteen of the twenty-four participants noted that the
pedagogogical tecniques employed by the Reading Specialists at The Reading Connection was
more engaging than reading pedagogy in the classroom because of their “fun” format. Two
subthemes emerged which included, the use of read aloud books and use of games. Students
noted that Reading Specialists chose engaging books and that the specialists read to them or
buddy read with them. Participants also noted that the specialists played reading games with
them both in board game format and in computer format. For instance, Ashley, age 9, noted,
“Well, we read books and she reads to me and that helps me know the words and helps me
concentrate. Also we play reading games which I like to play. We don’t play reading games at

school.”

All comments received were positive in nature. Based on these themes, Reading
Specialists at The Reading Connection will continue to employ positive feedback, as well as the
targeted and engaging instructional methodology and materials that are the hallmarks of the TRC

program.

Q2: Is the work environment/climate generally positive for TRC employees? (process)
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For this qualitative question, Twelve out of twenty-one employees (N=12) responded
which is approximately a 57% rate of response. Results of this online open-ended, anonymous
questionnaire were collected and then coded for themes within the responses. Again, in-vivo
quotes were studied and used to develop recurrent themes (Glesne, 2006). Similar themes were
collapsed as needed and two overall themes emerged to support the notion that overall the work
climate of The Reading Connection is a positive one for employees. These themes were: positive
relationship orientation and adequate material resources. Beneath these overall themes,
subthemes were also attained. In terms of areas for improvement, one main theme emerged: lack
of physical space. Once again, both the evaluator and assistant evaluator coded for themes and

subsequently compared codes to further strengthen the reliability of the findings.

In terms of positive relationship orientation, twenty-six comments were made and all
respondents made at least one comment noting the relational aspect of working at The Reading
Connection. Three subthemes emerged under positive relationship orientation. These themes
included positive staff interactions (10), supportive administrator (11) and wonderful clients (5).
Most surveyed mentioned that they liked the feel of the interaction between reading specialists
and support staff at The Reading Connection. “One specialist noted, “I enjoy the familiar
atmosphere of TRC! It makes working there fun...” And another added, “Working at TRC
provides a very positive atmosphere, everyone there is educated and works in the best interest of
the student.” Respondents also commented on the level of administrator support. One employee
reported, “It is so nice to have people in charge who are so encouraging. I feel comfortable
enough to ask questions when I need help” Finally, five respondents commented on the nature of

their relationships with parent-clients and children. One noted, “[this is] true teaching without
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discipline issues.” In summary, working at The Reading Connection is an ideal situation for
educators, many of whom feel overburdened and unappreciated in the current public system
(Palmer, 88). In juxtaposing working at The Reading Connection to working in a public school
setting, one employee commented, “[at TRC] there is no state testing or micro-management of

upper administration.”

Beyond the positive interpersonal relationships, many employees mentioned adequate
material resources. Often, classroom teachers, who are not typically well compensated, spend an
inordinate amount of their personal money on materials, particularly books to stock their
classroom libraries (Atwell, 2007). As such, it is not surprising that many respondents who have
previously worked in a public school setting mentioned the adequacy of material resources
provided by The Reading Connection as a positive aspect of working at the clinic. In terms of
material sufficiency, two subthemes arose: financial compensation and physical materials. Three
employees briefly mentioned compensation and made short comments such as, “great pay” or
“adequate and good compensation.” Five respondents mentioned provision of physical
instructional materials. For instance, one employee stated, “there are multiple materials and

resources available to the specialist.”

Most respondents mentioned that one area of improvement that is currently a frustration
is a lack of physical space. Sixty-seven percent of respondents mentioned that space was limited.
One noted, “Physical space is limited at the office so scheduling can be hard.” The Reading
Connection’s management is quite aware of this limitation and in January of 2011, a small
addition to the clinic in the form of one new clinical room was added. Also, continuing space
saving and organizational measures are implemented by the office staff and these measures are
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ongoing. Currently, The Reading Connection plans to expand into the floor below in order to

create four more clinical rooms as soon as possible.

Q3: Are parent clients generally pleased with the quality of service provided by TRC? (goal)

For this survey-type descriptive question, percentages and numerical data were collected
in terms of each question. A typical response rate for this quarterly survey is approximately 15%
(Field, 2009). Seven parent-clients responded to this survey which was composed of ten
questions. Most responses received a response of agree or strongly agree and as such are
considered in the positive range. The single response that was negative in nature was addressed
by corrective actions. Data were analyzed by reviewing percentages of response at different
levels. Levels of satisfaction will be compared and contrasted with these levels on a quartley

basis to watch for indicators of improvement and/or indicators of areas in need of attention.

Parent-client responses were as follows:

Client is satisfied with intake assessment (57.1% strongly agree, 42.9% agree).

Client was satisfied with first impression of specialist (71.4% strongly agree, 28.6%

agree).

Client is satisfied with lesson plans and is receiving plans prior to session (85.7%

strongly; 14.3% disagree)

Client is satisfied with instructional activities used during reading session (57.1% agree,
28.6 agree, 14.3 % neutral; person responding neutral qualified the response with a

comment that they had not had enough sessions to make a judgment).
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e Client is currently satisfied with reading specialist (42.9% strongly agree, 57.1 % agree).
o Client is satisfied with office staff and director (71.4% strongly agree, 28.6% agree).
e The Reading Connection overall meets expectations of client and child (100% agree).

e Client would refer others to The Reading Connection (100% agree).

Again, only one negative response was collected. One client noted that she was not
receiving a lesson plan prior to each session. Corrective action was taken on the part of the
director and it was discovered that one reading specialist was sending lesson plans after the
sessions. This specialist was called in to discuss the issue and there is no longer a problem in this

area.

As with staff surveys, it appears that the data collected from parent-client surveys
supports the notion that clients are pleased overall with the services that they are receiving.
Ongoing administration of the new client survey will continue to be administered on a quarterly
basis. Furthermore, it can be further inferred that most TRC clients are pleased with services as
most clients who begin services with the Reading Connection remain until they are released by

their specialist upon completion of intervention needs.

Q4: Do children's reading levels, as measured by grade level scores, inagasesult of services provide
by TR@ (goal)

For this final question, reading level scores at intake and current date were compared
using one-way repeated measures ANOVA (analysis of variance) in SPSS 18.0. A repeated
measure ANOVA is a statistical procedure that compares the means of two sets of data collected

from the same sample or group at different periods of time (Field, 2008). More specifically
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group data are compared to ascertain if the change between the pre-test and the post-test is

significant as compared to typical growth.

In the sample of Reading Connection students used to measure reading level growth,
forty-nine students (N=49) were included in the analysis. Descriptive statistics for the one-way
repeated measures ANOVA show that the data was normally distributed and that mean treatment
time was approximately 32 hours of treatment which translates roughly into two sessions per
week for the period of one year. At the onset of treatment, the mean reading level was grade
level 2.42. At the end of treatment time, the mean reading level was grade level 4.24 representing

nearly two years of reading growth as shown in figure 1.
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Figure 1
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Figure 1 This graph shows the growth in reading between mean intake reading level (at point 1)
and current mean reading level for all students (N=49) included in the analysis. Estimated
marginal means refer to reading levels which are correlated with grade level 2.0 through grade
level 4.5.

The results of the repeated measures ANOVA indicate that there was a significant
difference between intake and current reading level, F (168.939, 6.027) =.000, p >.05. Moreover,
effect size using the formula 1-Wilk’s lambda, is .37, which, according to Cohen, is a large effect
size (Cohen, 1988). This means that reading treatment provided by The Reading Connection

contributes to 37% of the variance between pre and post reading levels. And, this is particularly
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promising effect size data given that the research literature suggests that treatments or

interventions typically do not provide more than a small effect (Stevens, 2009).

Concluding Remarks

While the collection and analysis of this program evaluation data, both qualitative and
guantitative, provides legitimacy and empiricism to the services offered by The Reading
Connection, data alone can never completely tell the entire story of a community of learners.
Moreover, while the data collected in this program evaluation was overwhelmingly positive in
terms of satisfaction of clients, students and staff, as well as, in terms of improvement in
reading attitude and reading achievement, those involved in the daily life of The Reading
Connection have intuitively known all along that this clinic was a success. This sort of inherent
knowing has nothing to do with constructs that can be easily quantified by numbers or even by
verbal response patterns. It is the kind of knowing that can be felt when one simply walks into a
place of learning, like The Reading Connection, and senses the intention of those teachers and
learners who are invested in that place. It is the kind of knowing found in the interconnectedness
of spirit that happens when a student and a teacher embark on a journey of learning together with
the common intention of enriching one another’s lives. In closing, what is most important about
the Reading Connection, more important than the process of collecting data and trying to find
empirical proof, is that we know, as Parker Palmer says, that, “We are spending our time in the
company of people who can support our forays into the larger world, people whom can share our
failures and successes, our hopes and fears, people who can help us find the courage to take the

next step.” (Palmer, 2004, p. 173)
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Appendix A

Evaluation Matrix

Evaluation Question . Method of Data . |Purpose:
Q Stakeholder Group |Source of Information Type of Data . Method of Analyzing P ) .
(Process or Goal) Collection Summative/Formative
transcription, coding, ) .
alitative interpretive validit Formative - gven
; iali ualitative - [ ive validi
Are the reading specialists at\ oo cialists office staff,| qualls semi-structured one-on] | * Y regularly to new
TRC able to help a reading- interviews with parents and |narrative & . and reliability of data
L owner, parents ) o one in person students and parents
awrsive child develop a (dients), student children interview ten pursued through fter10h ¢
i clients), students interviews ) after 10 hours o
desire to read? (process) responses comparison between 2 |, .
intervention
evaluators
survey with following qualitative - open ended online
questions: narrative open  |survey responses given
What are the positive ended survey anonymously to transcription, coding,
Is the work - ! aspects of workingat TRC?  |responsesand  |maintain interpretive validity
. ) specialists, office staff, . o o .
environment/climate What are the negative quantitative - confidentiality and and reliability of data )
N owner, parents ) o formative (quarterly)
generally positive for TRC (dients),students aspects of working at TRC?  |percentages anonymity in orderto |pursued through
employees? (process) ' What would you improve  |negative, assure independence  [comparison between 2
about TRC? positive, or of observation; code for|evaluators;
improvement negative or positive as
comments well asimprovements
survey with following
questions: likert type online
o . What are the positive survey given
) specialists, office staff, .
Are parent clients aspects of working at TRC? o anonymously to L
) owner, parents ) guantitative . descriptives and
generally pleased with the | What are the negative . |maintain i
) ) . |(clients), students, : survey data (likert| . . percentages reported  |formative (quarterly)
quality of service provided ) . |aspects of working at TRC? confidentiality and )
community/potential . type scale) o and analyzed in SPSS
by TRC? (process) dients What would you improve anonymity in order to
about TRC? assure independence
of observation
Do children's reading . . QRI-5 (Qualitative Reading |quantitative quasi Repeated measures
specialists, office staff, . . . ) . .
levels, as measured by ; Inventory-5) given during  |experimental review of datain ANOVA in SPSS 18.0to
owner, parents . o )
grade level scores, ) P intake assessment indicated |scored scores that |student assessment,  [look at reading level )
; (clients), students, . . . ) . Summative (yearly)
increase as a result of incoming reading level and  |represent grade |student files and lesson |change over time and

services provided by TRC
(goal)

community/potential
clients

subsequent running records
that current reading level

level/month (ex:
13)

plans

determine
significance/effect size
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Appendix B

Reading Attitude Survey

Semi-Structured Open Ended Interview
Conducted by: Kary Johnson, Program Evaluator

Date:

Participant:

Are your reading specialists at TRC able to help a child who is aversive to reading or struggles in
reading develop a desire to read?

If yes, how do the specialists help students to make this attitude shift?

If no, what could the specialist do differently that might make this happen?
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AppendixC

TRC Staff Survey

1. What are the positive aspects about working at TRC?

2. What are the negative aspects of working at TRC?

3. What would you improve about TRC?
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Appendix D

Client Satisfaction Survey

The following 8 questions have the following responses:

ok wnE

Strongly agree
Agree

Neutral

Disagree
Strongly disagree

I received my child’s intervention plan in a timely manner.
I am satisfied with the way my child’s intake assessment was handled.

My child’s Reading Specialist was polite and presented a good first impression when
initially contacting me.

| am pleased with the activities that my child and his/her reading Specialist are ding and
feel they are appropriate to his/her learning level.

I feel that my child’s reading specialist and intervention are having a positive impact on
him/her.

| receive a detailed lesson plan before each intervention session explaining the activities
and objectives that will be accomplished that day.

Overall I am pleased with my child’s reading specialist at this time.
| feel that | can express concerns in a confidential manner to my reading specialist, Kary

(director), office manager and other office staff and that they will be dealt with in a
timely and appropriate manner.

The following 2 questions have a yes/no answer:

1.

2.

Overall, the Reading Connection is meeting my expectations

| would refer others to The Reading Connection
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